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he authors of Language Strategies

for Little Ones developed this pro-
gram “to provide a simplified version
of Language Strategies for Children
that would be appropriate for a pri-
mary age population.” The lessons
are purported to integrate whole lan-
guage philosophy, classroom curricu-
lum concepts, literature-based inter-
vention techniques, and strategies for
self-prompting.

The communication goals for
Language Strategies for Little Ones fo-
cus on three primary areas:

1. language comprehension
2.oral expression

3. story grammar knowledge
The program goals are as follows:

1)“To provide students with
multi-sensory strategies that: pro-
mote self-learning and self-prompt-
ing, decrease the need for direct assis-

tance from an adult, help them expe-
rience success in the least restrictive
classroom environment possible,”

2. “To teach in a way that inte-
grates curriculum concepts...”

3. “To introduce an awareness of
student responsibility for learning...”

4. “To develop a system that en-
courages parent participation...”

Language Strategies for Little Ones
was developed for use with children
with learning disabilities and/or lan-
guage disorders. This program was
intended for use with children in Kin-
dergarten and Grade One, or chil-
dren who are at that level develop-
mentally. Language Strategies for Little
Ones can be adapted for use on a one-
to-one basis, but it is designed to be
implemented in a small or large
group, or in the classroom. The au-
thors have included multi-sensory
teaching techniques to address the
needs of the students in an inclusive-
model classroom.

Language Strategies for Little Ones
includes lessons, homework activi-
ties, skills checklists, parent newslet-
ters, and a summer calendar, all con-
tained within a spiral-bound book.
The black and white line drawings
are reproducible to allow for easy
carryover. The manual includes de-
scriptions of how to implement the
program, as well as a chart that cross
references goals and objectives with
the lessons.

Language Strategies for Little Ones
provides goals, background informa-
tion, objectives and materials needed

with each individual lesson. There
are a total of 35 lessons categorized
into three units. Within these lessons,
the authors integrate listening, speak-
ing, reading, writing, role-playing
and art activities.

The authors of Language Strate-
gies for Little Ones have based their
program on research and literature
relating to learning theories. They
have integrated this knowledge and
presented it in a practical format that
is easy to follow. It would be benefi-
cial for the user to be acquainted with
background learning theories (e.g.
“Principles of Cooperative Learn-
ing”). In addition, the authors have
implemented the program in the K —
2 classrooms prior to publication,
and have the experience of a previ-
ously published program.

The lesson plans are well devel-
oped and allow for flexibility to ac-
count for the level and learning style
of the students, as well as the teaching
style of the presenter. Additional
planning and preparation time (e.g.
to collect materials) is necessary. The
lessons themselvesare designed to take
approximately 30 minutes.

The illustrations are child-
friendly, and centre on two main char-
acters: “Einstein” and “Professor
Green,” who are utilized throughout
the whole program to enhance famil-
farity. The authors also suggest the
use of “props” such as puppets to in-
troduce novelty and to keep the stu-
dents’ interest. Younger children can
speak to the puppets, encouraging
practice and carryover. This program
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encourages the student to interact with
peers and the presenter, thus ensuring
that the child is integrating the prin-
ciples presented. The key strategies
(e.g., CAREful listening) are revisited
through the program.

The home program activities cor-
respond well with the lessons, and are
designed to be easy to implement. Stu-
dents also complete Skill Checklists
throughout the program to reinforce
self-monitoring. The Speech-lan-
guage pathologists who assisted us in
reviewing the program were enthusi-
astic about the summer vacation cal-
endars. The Parent Newsletters are a
great idea, and are easily reproduc-
ible for home use. However, we ques-
tion the reading level of these letters.

There is a great deal of informa-
tion to be covered in each 30-minute
lesson, and the topics tend to “move
quickly” (e.g., one lesson addresses
sequencing and the next lesson moves
on to story-building). The overall
goals of many of the lessons are to
increase receptive and expressive lan-
guage. However, it would appear that
the lessons assume that the student
already understands the vocabulary,
but needs practice in its use.

We feel that some vocabulary,
directions, questions, and concepts
are too complex for the target popu-
lation, for example: “What helped you
concentrate despite all the distrac-
tions?”; ‘Polite Clarifications’ (e.g.
“Excuse me, but did you mean...?”);
Comparison of the brain (for listen-
ing) and the ears (for hearing) with
minimal explanation for teaching
these concepts.

Some of the vocabulary and
themes are American-based (e.g., the
Pilgrims, American flag, and Indepen-
dence Day). These lessons could be
adapted for the Canadian population,
though added preparation time
would be required.

The authors state that this pro-
gram can be implemented with chil-
dren who are nonreaders, however,

students who are already literate
would benefit more from the infor-
mation presented to them.

Recommendations

* Include the option of elaborat-
ing on activities that parents can do
on the vacation calendars, rather
than to ask specific questions each
day (e.g., “group vegetables and fruit
together before putting the groceries
away” vs. “apples go with fruit, as
carrots go with __ .7

* Provide more preamble infor-
mation (e.g., How to introduce the
concept of listening with the brain
and hearing with your ears).

* Provide more lessons on one
topic (e.g., sequencing and story-
building)

* Provide more opportunities
for repetition of vocabulary, to build
receptive language skills.

* Reduce some of the complex-
ity of vocabulary, directions, ques-
tions, and concepts.
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illy Songs is a resource for master
ing phonology and the sound/sym-
bol relationship in children with spe-

cial needs. One of the author’s goals is
to provide “a resource that is interac-
tive, fun and time-efficient”. It can be
used by the teacher to develop early
literacy skills, sound awareness, and
sound symbol relationships. Silly
Songs can also be used by the speech
language pathologist to develop pho-
nological awareness and to remediate
phonological skills.

Silly Songs is designed for children
from Preschool to Grade Two with
the intent to enhance phonological
awareness and literacy skills. A par-
ticular target group is children who
need special attention to develop these
skills and who may be demonstrating
a phonological delay or disorder.

Silly Songs provides auditory
bombardment of selected phonemes
to develop phonological awareness
and production of targeted pho-
nemes. It was also developed to en-
hance literacy skills through associa-
tion of sounds/words to letters. Two
CDs are provided including 13 famil-
iar childhood melodies. The songs are
sung by a female (Judy Fjell) using a
slow tempo. Each melody targets a
specific initial phoneme and contains
10 verses, such as “Do you see a pig
with a paddle?” (sung to the tune “Do
you know the Muffin Man?”). There
are two repetitions of each song, the
second repetition omits key wordsand
phrases for the child to fill in. Repeti-
tion is a key component of the lyrics
and allows the child to predict what
will occur next.

The manual provides prototypes
of letters, which may be given to par-
ents and teachers. The accompanying
manual provides a songbook for each
phoneme; it includes reproducible
black and white pictures representing
each verse, as well as extension games
and activities. The reproducible pic-
tures are simple black and white line
drawings that depict each verse of the
song. These pictures can be colored
and personalized by the child. The
author encourages the child to draw
his or her own pictures to represent
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the verses and target words. Each pic-
ture includes the written verse with
the target words bolded so each child
can follow along as the songs are sung.
Picture cards representing individual
words from each verse are also pro-
vided. The child can play games to
encourage development of vocabu-
lary as well as production of the tar-
get words. The child also hears the
target word within phrases and sen-
tences and is encouraged to repeat
these longer utterances. Silly Songs is
designed tobuild on the child’simagi-
nation and sense of humor.

The author provides a rationale
for this program by citing research in
the areas of music, phonology, and
literacy. A strong argument linking
literacy skills with phonological
awareness and sound production is
provided. The program capitalizes
on the child’s love of music to facili-
tate learning and memory. The fa-
miliar nature of the music also pro-
vides ease of carryover into many
environments (e.g. home, school, lis-
tening centres, the car...). The pro-
gram is well organized and easy to use
as it takes little training or prepara-
tion to implement. Silly Songs is ver-
satile and can be used with an indi-
vidual child, a phonology group or
within a classroom by teachers and
speech language pathologists. How-
ever, as one goal of Silly Songs is to
remediate phonological disorders, a
speech language pathologist should
initially assess the children in order
to provide appropriate goals. Care-
givers are strong encouraged to prac-

tice with the child; the materials, in-
cluding the songs may be reproduced
to facilitate carryover at home. The
strong emphasis on listening skills as
well as the provision of the written
word would enhance a literacy pro-
gram for any child.

Though Silly Songs has a compo-
nent or expressive phonology, its
main strength is in the development
of phonological awareness at the re-
ceptive level. This program would be
a good adjunct to a phonology pro-
gram though we do not feel it could
stand alone in the remediation of a
phonological disorder. As the author
states, this program only targets pho-
nemes in the initial position and not
all phonemes are represented in this
program - only targets /p, b, t, d, s, ch,
f, sp, sh, g, k, r, I/ are included. There
is no guidance as to when to move
onto another phoneme or what pho-
neme sequence should be used. There-
fore, when treating children who ex-
hibit phonological delays or disor-
ders, Silly Songs should be used under
the supervision of a speech language
pathologist.

Extension activities are provided
for each phoneme, though there are
only approximately 13 developed ac-
tivities per unit. Although, it is stated
that this program can be used with
children in Preschool to Grade Two,
it would be helpful to have a develop-
mental age attached to the target
group of children as an understand-
ing of nonsense and pictorial repre-
sentation and a good basic receptive

vocabulary are necessary to fully ap-
preciate this program. However, the
auditory component of this program
may be used with younger children or
with those who have developmental
delays or disorders. The author states
that this program has been field tested
by her colleagues, however there is no
information in the manual about the
results of the review. In addition, pre-
test and posttest information would
assist in supporting the premise that
Silly Songs is and effective program for
the development and remediation of
phonological skills.

Recommendations

¢ Use as an adjunct program for
phonology.

* Define the preschool popula-
tion target group, e.g. Can the pro-
gram be successfully implemented
with a two-year old preschooler with
special needs?

* Include morespecific guidelines
on how to present phonemes, e.g.
How long do you stay with one pho-
neme before moving on to the next?

* Expand the “Extension Activi-
ties” to include some general carry-
over activities, and more activities
specific to each phoneme, e.g. a read-
ing list of children’s books.

¢ Include the results of the field-
testing that has already occurred.

* Develop a second resource,
that would include more initial pho-
nemes and phonemes in final word
position.
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